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Dromtrasna National School’s SEN Policy 2017/2018. 

SEN: Special Education Needs 
 

All pupils have needs including the need to feel a sense of belonging, the need to 

feel safe, the need to communicate and to be communicated with and the need to 

be respected and valued. In meeting these needs Dromtrasna NS view their pupils as 

learning not only within their classroom setting but also within the context of the 

ethos and culture of the school. The model of assessment and intervention outlined in 

this policy is underpinned by the recognition that special educational needs occur 

along a continuum from mild to severe and from transient to long term.  

In Dromtrasna National School  the principal aim of special education  teaching is to 

optimise the learning process in order to enable pupils with learning needs to achieve 

the highest possible levels of proficiency in literacy and numeracy.  

We will endeavour to:  

 Enable these pupils to participate in the full curriculum at their class level. 

  Develop positive self-esteem and positive attitudes about school and learning 

in these pupils.   

 Enable these pupils to monitor their own learning and become independent 

learners. 

 Involve parents in supporting their children.  

 Collaborate with colleagues in order to maximise learning.  

 Establish early intervention programmes designed to enhance learning.   

 

SET teaching guidelines: 
Supplementary teaching may be provided in a pupil’s own classroom or in a learning 

support room.  

Specifically, the guidelines emphasise and provide guidance on: 

 The implementation of  our school policy with  emphasise on  the 

enhancement of classroom-based learning for all pupils including  the 

prevention of learning difficulties and the provision of early intervention and 

learning-support programmes 

 The identification of pupils experiencing low achievement and/or learning 

difficulties and the implementation of structured procedures for diagnostic 

assessment 

 The selection of pupils for supplementary teaching based on the outcomes of 

diagnostic assessment 

 Collaboration between teachers in the planning and  implementation of 

supplementary teaching and other learningsupport programmes 

 Collaboration between parents and teachers in the planning and 

implementation of learning-support programmes 

 Individual programme planning and record keeping for pupils who are in 

receipt of supplementary teaching 

 The use of specific methodologies for supplementary teaching in English and 

mathematics 

 The role of the principal teacher in guiding the development and  

implementation of school policy on learning support 

 The role of a teacher in each school with responsibility for co-ordinating the 

provision of special needs and learning support services 



 The dual role of the learning-support teacher in providing supplementary 

teaching to pupils experiencing low achievement and/or learning difficulties, 

and in supporting and consulting with colleagues 

 The role of class teachers in the implementation of learning-support 

programmes 

 The development of a co-ordinated policy on special education teaching 

within our school co-ordinating work and assessments done initailly by class 

teacher with our two full time S.E.T teachers based in school and  with a third 

SET based in Duagh and covering our surplas 1.5 hours in Dromtrasna.  

 This policy will be reviewed annually. 

 
Aims of Special Education Teaching Allocation Model Circular 

0013/2017 : 

 
The principal aim of SET in Dromtrasna NS  is to optimise the teaching and learning  

process in order to enable pupils with learning difficulties to achieve adequate levels 

of proficiency in literacy and numeracy before leaving  primary school.  

This aim can be achieved most effectively through the implementation of whole-

school policies and approaches that target the learning needs of the lowest achieving 

pupils. 

 

Such policies and approaches can be developed through consultation; they provide a 

means of coordinating the work of teachers, parents and others on behalf of these 

pupils. Central to this process will be the enhancement of classroom-based learning 

and it will include, as appropriate, supplementary teaching by the learning-support 

teacher in the classroom or in the learning-support room. 

 

The following subsidiary aims relating to the provision of SET services in Dromtrasna 

for pupils with low achievement and /or learning difficulties arise from the principal 

aim of learning support: 

 To enable these pupils to participate in the full curriculum for their class level 

 To develop positive self-esteem and positive attitudes about school and 

learning in these pupils 

 To enable these pupils to monitor their own learning and become independent 

learners 

 To provide supplementary teaching and additional support and resources for 

these pupils in English or Mathematics 

 To involve parents in supporting their children’s learning through effective 

parent-support initiatives 

 To promote collaboration among teachers in the implementation of whole-

school policies on learning support for these pupils 

 To establish early intervention programmes and other programmes designed to 

enhance learning and to prevent/reduce difficulties in learning 
 

Expected outcomes of Special Education Teaching: 
 



The pupils who receive support from the SET teacher are normally those whose 

achievement is at a very low level and who are at risk of not reaching adequate 

levels of proficiency in literacy and numeracy before leaving primary school. 

Circular 0013/2017 effective from 2017/2018 academic year creates a very 

significant administrative saving for schools who will no longer have to source 

assessments or make applications annually to the NCSE in order to ensure the 

provision of additional teaching supports for their pupils with complex needs.  

 

Note there is no longer a distinction between learning support and resource 

allocations. Pupils are catered for on a support continuum by their class teachers SET 

teachers and any outside professionals who may be needed including NEPS - N 

 

The expected outcomes of  SET for pupils with low achievement / learning 

difficulties can be described as follows: 

 Improved  learning by these pupils 

 Enhancement of basic skills and learning strategies to a level which enables 

these pupils to participate in the full curriculum 

 The achievement of adequate levels of competency in literacy and 

mathematics by these pupils before they leave primary education 

 The application of independent learning strategies by these pupils resulting in 

commitment to, and  involvement in their own learning, positive attitudes to 

school and high levels of self esteem 

 Partnership between class teachers, learning-support teachers and parents in 

planning and implementing supplementary teaching programmes for these 

pupils 

 The implementation of a tracking system at whole-school level to monitor the 

progress of these pupils 

 

Tackling low achievement 

 
In the context of  tackling any problem or potential problem of low achievement 

among our pupils in Dromtrasna N.S. we will: 

 Place a high priority on the enhancement of classroom-based learning and on 

the prevention of learning difficulties at all levels within the school 

 Support pupils experiencing low achievement and/or learning difficulties 

through a team approach which involves the pupils themselves, their teachers, 

parents and relevant support personnel such as psychologists and speech and 

language therapists 

 Draw up and implement whole-school policies, systems and supports for 

pupils with low achievement in English and Mathematics 

 Establish effective home-school partnerships 

 Provide learning-support programmes for the lowest-achieving pupils in the 

school, especially those pupils who are performing at or below the 10th 

percentile on nationally standardised tests of English reading and / or 

Mathematics 

 Implement intensive prevention (junior infants to second class) and early 

intervention (senior infants to second class) programmes, including 

supplementary teaching 



 If necessary, provide supplementary teaching for the minority of pupils in the 

senior section of the school (third to sixth classes) who have not yet achieved 

basic competence in English and Mathematics, i.e. those performing below the 

10th percentile on nationally standardised tests of literacy and numeracy 

 Develop and implement an individual learning programme for each pupil in 

receipt of supplementary teaching, based on an assessment of needs and a 

specification of learning targets for the pupil. These programmes are drawn up 

and implemented collaboratively by the pupil’s class teacher, learning-support 

teacher and parents. 

Implementation of special education teaching: 
The effective implementation of SET is central to the achievement of learning 

outcomes in our school. The role of the SET teacher involves high quality interaction 

with pupils through teaching individuals and groups. It also involves interaction with 

the class teachers and parents in the development and implementation of whole-

school policies for the prevention and remediation of learning difficulties.  

In addition, the role demands linkages with psychological and other child support 

services including our school based NEPS psychologist Orlaith Griffin, other 

psychologists who have assessed pupils outside of the in-school support, West 

Limerick Children Services including OT support, CAMHS, Speech and Language 

therapists etc. 

The SET teacher also has a consultative role in the areas of pupil referral to, and 

placement in special educational services, acquisition of teaching and learning 

resources, programme planning for individual pupils and groups and the development 

of school policies for less able pupils, including those with specific or general 

learning disabilities. 

Finally, the SET teacher may be the teacher who, in consultation with the principal, 

has responsibility for coordinating the various pupil-support services which are 

available both inside and outside the school and who ensures that the appropriate 

pupil support services are made available to pupils with learning needs. The SET 

teacher will also liase with the school assigned SENO, Eileen Turpin, to ensure that 

pupils will have the necessary supports including  access to SNA support if needed. 

Special Education Teaching Allocation Model Circular 0013/2017: 
Our school currently has 2 full time SET teachers and 1.5 hrs surplas coveres by 

SET based in Duagh NS.  

SPECIAL EDUCATION CIRCULAR SP ED 02/05 has now been replaced by the 

0013/2017  

The main purpose of this circular is to provide guidance for mainstream primary 

schools on the deployment and organisation of the teaching resources that were 

allocated recently under the new Special Education Teaching Allocation as of start of 

2017/2018 scholl year.. 

Reference is also made in this circular to the deployment of  teaching resources that 

are allocated to schools for the support of individual pupils with what was known 

formally as low incidence disabilities and  now as complex needs. 

 (The various categories of complex needs include those listed in Appendix 1 below. 

However a child in receipt of a report from the  HSE and other outside professionals 

may constitute  a child with a complex need.) 

 APPENDIX 1    
CATEGORIES OF COMPLEX EDUCATIONAL NEEDS   

This Appendix is divided into two Sections, A and B:   



Section A   
Complex needs include the following, attached with initial recommended time 

allocation in previous circular 02/05. The time allocation is now devised by the school 

to best cater for their pupil’s needs. 

 Physical Disability 3 hours  

 Hearing Impairment 4 hours 

 Visual Impairment 3.5 hours 

 Emotional Disturbance 3.5 hours 

 Severe Emotional Disturbance 5 hours 

 Moderate General Learning Disability 3.5 hours 

 Severe / Profound General Learning Disability 5 hours  

 Autism / Autistic Spectrum Disorders 5 hours 

 Specific Speech and Language Disorder 4 hours 

 Assessed syndrome in conjunction with one of the above low 

incidence disabilities 3 to 5 hours  

(taking into account the pupil’s special educational needs 

including level of general learning disability) 

 Multiple Disabilities 5 hours 

Section B   

This is an information note for professionals in relation to the various low 

incidence disability categories.   

Physical disability   
Such pupils have permanent or protracted disabilities arising from such conditions as 

congenital deformities, spina bifida, dyspraxia, muscular dystrophy, cerebral palsy, 

brittle bones, or severe accidental injury.  Because of the impairment of their physical 

function they require special additional intervention and support if they are to have 

available to them a level and quality of education appropriate to their needs and 

abilities.   

Many require the use of a wheelchair, mobility or seating aid, or other technological 

support.   

They may suffer from a lack of muscular control and co-ordination and may have 

difficulties in communication, particularly in oral articulation, as for example severe 

dyspraxia.   

Pupils with a physical disability who have learning difficulties arising from the 

disability may need resource teaching where there are consequent significant learning 

difficulties.  Others may need assistive technology only. 

  

Hearing impairment   
Such pupils have a hearing disability that is so serious to impair significantly their 

capacity to hear and understand human speech, thus preventing them from 

participating fully in classroom interaction and from benefiting adequately from 

school instruction.  The great majority of them have been prescribed hearing aids and 

are availing of the services of a Visiting Teacher. (This category is not intended to 

include pupils with mild hearing loss.)   

Schools that have a pupil who has been assessed as having hearing impairment and no 

other assessed disability, may be allocated a maximum of 4 hours teaching support 



per week from a resource teacher, or from a visiting teacher and resource teacher 

combined.   

Where a pupil with a hearing impairment also meets the criterion for another low-

incidence disability category, provision is allocated as for multiple disabilities.   

 

Visual impairment   
Such pupils have a visual disability which is so serious as to impair significantly their 

capacity to see, thus interfering with their capacity to perceive visually presented 

materials, such as pictures, diagrams, and the written word.  Some will have been 

diagnosed as suffering from such conditions, such as congenital blindness, cataracts, 

albinism and retinitis pigmentosa.  Most require the use of low-vision aids and are 

availing of the services of a Visiting Teacher. (This category is not intended to 

include those pupils whose visual difficulties are satisfactorily corrected by the 

wearing of spectacles and/or contact lenses.)   

Schools that have a pupil who has been assessed as having a visual impairment, and 

no other assessed disability, may be allocated a maximum of 3.5 hours teaching 

support per week from a resource teacher, or from a visiting teacher and resource 

teacher combined.   

Where a pupil with a visual impairment also meets the criterion for another low-

incidence disability category, provision is allocated as for multiple disabilities.   

 

Emotional disturbance and/or behaviour problems   
Such pupils are being treated by a psychiatrist or psychologist for such conditions as 

neurosis, childhood psychosis, hyperactivity, attention deficit disorder, attention 

deficit hyperactivity disorder, and conduct disorders that are significantly impairing 

their socialisation and/or learning in school.   

(This category is not intended to include pupils whose conduct or behavioural 

difficulties can be dealt with in accordance with agreed procedures on discipline.)   

Some pupils in this category may need resource teaching support.  Care support from 

a special needs assistant may be required where a pupil’s behaviour is a danger to 

himself or others or where it seriously interferes with the learning opportunities of 

other pupils.  In certain circumstances, some pupils may require both supports.   

 

Moderate general learning disability    
Such pupils have been assessed by a psychologist as having a moderate general 

learning disability.   

A maximum allocation of 3.5 hours teaching support per week from a resource 

teacher may be made to schools in respect of each pupil assessed as having a 

moderate general learning disability (the pupils fullscale IQ score will have been 

assessed in the range 35 – 49).   

 

Severe or profound general learning disability     
Such pupils have been assessed by a psychologist as having a severe or profound 

general learning disability.  In addition, such pupils may have physical disabilities.    

Five hours teaching support per week from a resource teacher may be made to schools 

in respect of each pupil with a severe/profound general learning disability (the pupil's 

full-scale IQ score will have been assessed as being below 35).   

 

Autism/autistic spectrum disorder (ASD)   



A psychiatrist or psychologist will have assessed and classified such pupils as having 

autism or autistic spectrum disorder according to DSM–IV or ICD–10 criteria.   

In the interest of the pupil with an ASD and in order that the needs of the pupil are 

adequately addressed, it is important, where feasible, that for a definitive assessment 

of ASD, a multi-disciplinary assessment team should be involved.  The need for a 

multi-disciplinary assessment is also in keeping with the policy of the National 

Educational Psychological Service (NEPS).   

A maximum allocation of 5 hours teaching support per week from a resource teacher 

may be made to schools in respect of each pupil assessed as having ASD.  

  

Pupils with special educational needs arising from an assessed 

syndrome   
The level of additional support to be provided for pupils who present with a particular 

syndrome e.g. Down syndrome, William’s syndrome and Tourette’s syndrome will be 

determined following consideration of psychological or other specialist reports which 

describes the nature and degree of the pupils special educational needs.   Where a 

pupil with an assessed syndrome has a general learning disability, resource teaching 

support will be allocated to schools in line with hours allocated to pupils assessed as 

being within the same IQ band (moderate/severe/profound GLD).  Where a pupil with 

an assessed syndrome has any of the other lowincidence disabilities, resource teaching 

support will be allocated on that basis.   

 

Specific speech and language disorder    
Such pupils should meet each of the following criteria:   

• The pupil has been assessed by a psychologist on a standardised test of intelligence 

that places non verbal or performance ability within the average range or above. 

 • The pupil has been assessed by a speech therapist on a standardised test of language 

development that places performance in one or more of the main areas of speech and 

language development at two standard deviations or more below the mean, or at a 

generally equivalent level.  

• The pupil’s difficulties are not attributable to hearing impairment; where the pupil is 

affected to some degree by hearing impairment, the hearing threshold for the speech-

related frequencies should be 40Db; 

 • Emotional and behavioural disorders or a physical disability are not considered to 

be primary causes. 

 • Pupils with speech and language delays and difficulties are not to be considered 

under this category. 

 • In the case of specific speech and language disorder it is a pupil's non-verbal or 

performance ability that must be within the average range or above. (i.e. non-verbal or 

performance IQ of 90, or above) 

. • The pupil must also have been assessed by a speech and language therapist and 

found to be at two or more standard deviations (S.D.) below the mean, or at a 

generally equivalent level (i.e. - 2 S.D. or below, at or below a standard score of 70) 

in one or more of the main areas of speech and language development. 

 • Two assessments, a psychological assessment and a speech and language 

assessment are necessary in this case. 

 • A maximum allocation of 4 hours teaching support per week from a resource 

teacher may be made to schools in respect of each pupil assessed as having specific 

speech and language disorder. 

 



Multiple disabilities   
Pupils assessed with multiple disabilities meet the criteria for two or more of the 

disabilities described above.  A maximum allocation of five hours teaching support 

per week from a resource teacher may be made to schools in respect of each pupil 

assessed as having multiple disabilities.   

Applications for resources for pupils with special educational needs arising from low-

incidence disabilities should be made to the assigned Special Educational Needs 

Organiser. 

 

SCHOOL PLANNING AND ORGANISATION 

Whole-school 

The intensity of additional support that is provided for pupils with 

low achievements and pupils with special educational needs should be 

based on their needs and should be provided differentially through 

the continuum of support process. 

 
In the considered allocation of  resources in  how best we can support our pupils we 

will take the following into account: 

 • the programme needs of individual pupils and groups of pupils, including whether it 

is short-term/focused intervention or long-term/continuing support,   

• the time available to all pupils and the proportion of time needed by individual 

pupils and groups of pupils based on identified needs,   

• the expertise of the teachers,   

• practical and logistical considerations, including increasing chances for LS/RTs and 

RTs to liaise with mainstream class teachers, the availability of staff at times of 

greatest need, etc. 

APPENDIX 3 as outlined in (SPECIAL EDUCATION CIRCULAR SP ED 

02/05) The Staged Approach to Assessment, Identification and Programme Planning   

Stage I   
A class teacher or parent may have concerns about the academic, physical, social, 

behavioural or emotional development of certain pupils.  The teacher should then 

administer screening measures, which may include screening checklists and profiles 

for pupils in senior infants and first class, standardised, norm-referenced tests for 

older pupils and behavioural checklists where appropriate.    

The class teacher should then draw up a short, simple plan for extra help to be 

implemented within the normal classroom setting, in the relevant areas of learning 

and/or behavioural management.  The success of the classroom support plan should 

be reviewed regularly, with appropriate parental involvement.  If concern remains 

after a number of reviews and adaptations to the plan, the special education support 

team or the learning support/resource teacher in the school may be consulted about 

the desirability of intervention at stage II.   

 

Stage II   
If intervention is considered necessary at stage II, then the pupil should be referred to 

the learning support/resource teacher, with parents’ permission, for further diagnostic 

testing.  In the case of pupils with learning difficulties, if the classroom support plan 

fails to achieve the desired outcome the pupil should be referred to the learning 

support teacher/resource teacher, with parents’ permission, for further diagnostic 



testing.  If this diagnostic assessment suggests that supplementary teaching would be 

beneficial, this should be arranged.  The parents and the class teacher should be 

involved with the learning-support/resource teacher in drawing up the learning 

programme, which would include appropriate interventions for implementation in the 

home, in the classroom, and during supplementary teaching.   

The learning support/resource teacher and the class teacher should review regularly, 

in consultation with the parents, the rate of progress of each pupil receiving 

supplementary teaching.  If significant concerns remain after a number of reviews and 

adaptations to the learning programme, then it may be necessary to provide 

interventions at stage III.   

In the case of pupils with emotional or behavioural difficulties, it is recognised that, 

with serious difficulties, more urgent action may be needed.  In these cases the pupil’s 

needs should, with parents’ permission, be discussed with the relevant NEPS 

psychologist and/or the case should be referred to the clinical services of the Health 

Services Executive.  This may lead to a more detailed behavioural management 

programme to be implemented at home and in class, or to referral for further specialist 

assessment (stage III).   

 

Stage III   
Some pupils who continue to present with significant learning needs will require more 

intensive intervention at stage III.  The school may formally request a consultation 

and, where appropriate, an assessment of need from a specialist outside the school in 

respect of pupils with learning difficulties or with mild or moderate behavioural 

problems (or both) who have failed to make progress after supplementary teaching or 

the implementation of a behavioural programme and in respect of pupils with serious 

emotional disturbance and/or behavioural problems.  Such specialist advice may be 

sought from psychologists, paediatricians, speech and language therapists, 

audiologists, etc.1   

The learning support/resource teacher, resource teacher, if available, and the class 

teacher, in consultation with the relevant specialist or specialists should then draw up 

a learning programme that includes identification of any additional available 

resources that are considered necessary in order to implement the programme.  The 

parents should be fully consulted throughout this process.  This programme should be 

the subject of regular reviews, leading to revisions of the learning programme and 

referral for specialist review, as necessary.     

In the case of pupils identified at an early age as having very significant special 

educational needs, intervention at stage III will be necessary on their entry to school.  

Support in the classroom will be an essential component of any learning programme 

devised for such pupils, and primary responsibility for the pupil will remain with the 

class teacher, in consultation with the learning support/resource /or resource teacher.    

 

Strategies for preventing learning difficulties  

 
Learning difficulties can be prevented or at least alleviated by implementing 

appropriate whole school programmes in English, mathematics and behaviour 

management. To this end the school have devised strategies as part of the English part 

of the Plean Scoile  

 Example of these strategies include:  

 The Jolly Phonics programme is taught in classes Junior Infants to Second 

Class.  



 There are graded readers – Jolly Phonics, Engage and Flying start from Infants 

to Second Class.  

 Discrete time is devoted to Oral Language Development in all classes. 

  Reading Comprehension Strategies are explicitly  taught from infants to 

Sixth.  

 Graded readers are used in classes Third to Sixth to reflect a range of reading 

attainment levels and genres.  

 Ready Set Go Maths and Mata sa Rang strategies will target children 

experiencing difficulties in maths through small group in-class intervention 

with a combination of support from class and Learning Support/Resource 

teachers. 

 A variety of assessment techniques are used by the classroom teachers in line 

with the school Assessment Policy to monitor and support the learning of all 

pupils.  

 Our SPHE Policy aims to teach behaviour management strategies to children. 

 

Whole school procedures and criteria for identifying and selecting 

pupils for supplementary teaching  

 
The procedures for identifying and selecting pupils for supplementary teaching will 

include:  

 Administration, scoring and interpretation of an appropriate standardised 

screening measure by the class teacher. The test will depend on the age and 

class of the child. Junior Infants: Belfield; Senior Infants: MIST; 1st - 6th : 

Reading =MICRA-T,  SIGMA-T . Other tests will include   NRIT, A Dyslexia 

Screening Test may also be used where appropriate. See Assessment resources 

in Appendix 7 

  The use of a variety of assessment techniques by class teachers as detailed in 

the Assessment Policy.  

 Selection of pupils for diagnostic assessment by the Learning 

Support/Resource teacher is made using the above assessment information in 

consultation with the class teacher and parents. Administration of diagnostic 

tests by the Learning Support/Resource teacher to each selected pupil to 

identify the pupil’s learning strengths and needs. The following diagnostic 

tests may be administered on children selected for supplementary teaching: 

PAT dictation exercises, Jackson Phonic Tests, Neale Analysis of Reading 

Ability, RAIN Sentence Test, Daniels and Diack Reading Comprehension 

Tests Level 1&2, Schonell Spelling Tests, Young’s diagnostic tests. 

 Determination of the nature of the intervention, i.e. Stage 1 (Classroom 

Support); Stage 2 (School Support); Stage 3 (School Support Plus). .  

 Identification of learning targets and the development of an appropriate plan: 

Stage 1 (Classroom Support Plan); Stage 2 (School Support Plan); Stage 3 

(IEP/School Support Plus Plan). All planning will take place using a 

consultative approach among class teacher, Learning Support/Resource 

Teacher and parents/guardians.  

 

Other tests available in our school are  included in Appendix 7  

 



Whole school procedures for continuing/discontinuing pupils in 

receipt of supplementary teaching  
Consultation will take place at the end of each instructional term for pupils who are 

receiving support at Stage 2 &3. A determination will be made at the end of each 

instructional term on the level of support that should be in place for the next 

instructional term. Consultation will occur between class teacher, SET Teacher and 

parent/guardian. All changes will be communicated to the Principal.  

 

DIAGNOSTIC ASSESSMENT 

Objectives of the diagnostic assessment 
The objectives of the diagnostic assessment conducted by the learning-support teacher 

are to: 

 Identify those aspects of English and / or Mathematics in which the pupil has 

either particular strengths or learning difficulties 

 Identify the pupil’s learning needs generate information essential for the 

completion of the Individual Profile and Learning Programme 

 Identify, in consultation with the pupil’s class teacher, the appropriate level 

and duration of learning support that should be provided and the form that 

such support should take. For example, additional support could be provided 

by the pupil’s class teacher in the mainstream class, provision of 

supplementary teaching in the pupil’s own classroom, withdrawal of the pupil 

for supplementary teaching in the learning-support room. 

 Identify and record medium-term learning targets that can be attained during 

the initial instructional term (13-20weeks) 

 

Content of the diagnostic assessment 
 The particular set of diagnostic tests to be administered will depend on the 

pupil’s stage of development. The following elements are often found in 

diagnostic assessments designed for pupils at the early reading or emergent 

literacy stage (senior infants and first class): 

Print awareness (knowledge of functions of print and awareness of environmental 

print) 

Print conventions 

Phonemic awareness  and ability to identify rhyming words; 

Letter identification (upper and lowercase) 

Knowledge of letter sounds 

Word recognition (knowledge of sight words) 

Visual discrimination 

Word identification skills 

Understanding of the meanings of words and sentences 

Spelling (including the quality of approximate spellings) 

Writing (penmanship) 

 

Diagnostic for early stages of learning to read 

For pupils who have moved beyond the early stages of learning to read, diagnostic 

assessment often focuses on such elements as: 

Reading accuracy 

Sentence and passage comprehension 

Word recognition 



Meaning vocabulary (knowledge of word meanings) 

Word identification skills 

Systematic analysis of pupils’ difficulties in oral reading (e.g. miscue analysis) 

Reading rate and fluency 

Information location and study skills 

Spelling 

Writing (composition) 

 

Other elements of learning that can be addressed in a diagnostic assessment in 

order to generate a more complete picture ofa pupil’s needs include: 

Oral language proficiency (e.g. listening comprehension; expressive language skills) 

General (non-verbal) reasoning skills 

Receptive vocabulary 

General attitude to books and reading 

Motivation to learn 

Social adjustment 

 

A diagnostic assessment of mathematics might focus on the following elements: 

Conservation of number 

Understanding of mathematical concepts 

Number sense 

Understanding and ability to use the language of mathematics 

Computation skills 

Ability to use numbers in realistic situations 

Problem-solving strategies 

Recall of number facts (tables) 

Implementation of mathematical procedures, including algorithms (e.g. for addition, 

subtraction, multiplication and 

division) 

Mathematical reasoning skills evidenced in revoicing as part of our SSE plan on 

Numeracy in pupil’s ability to represent mathematical ideas 

 (for example, recognising number patterns) 

 

Summarising the results of the diagnostic assessment 

 
The results of diagnostic assessment should be recorded on an Individual Profile and 

Learning Programme.  

The ‘profile’element of the programme should include the following: 

Names of any formal tests (including screening and diagnostic tests) that have been 

administered before the start of supplementary teaching and a brief summary of their 

results 

Names and results of any formal tests that have been administered at the end of an 

instructional term in order to measure progress 

Outcomes of relevant informal assessments or observations 

Any relevant information provided by the class teacher, parents/guardians, 

psychologists, speech and language 

therapists, etc. 

An indication of the pupils’ learning strengths and priority needs 

Following diagnostic assessment, the learning-support teacher is in a position to 

develop the ‘learning programme’ component of the Individual Profile and Learning 



Programme, in consultation with the class teacher and parents, by planning a range of 

learning-support activities which are designed to achieve the learning targets that have 

already been set out. 

 

Whole school approaches to involving and communicating with 

parents  
 Parental consent will be sought to carry out diagnostic testing.  

 Further parental consent will be sought in order for pupils to receive 

supplementary teaching on a withdrawal basis.   

  A letter will be sent to the parents/guardians of each child receiving support at 

Stage 2 or 3 at the beginning of every school year. This letter will name the 

child’s learning support team.   

 Parents and guardians of pupils at Stage 2 will be invited to attend a meeting 

at the end of each instructional term to review their child’s progress and to 

receive tips about how best to support their child’s learning. A handout will be 

given to parents/guardians which will outline some of these ideas. Parents are 

encouraged to contact the Learning Support/Resource teacher if any 

difficulties arise during the instructional term.  

  Parents and guardians of pupils at Stage 3 will be invited to attend an IEP 

(Individual Education Plan) meeting 3 times during the year. A consultative 

approach will be taken where school and home will work together  

 

Whole school procedures for record keeping in relation to Learning 

Support  
A file shall be created for each pupil who enters Stage 2 School Support in Learning 

Support. This file will contain the appropriate past and present School Support Plans 

and/or Individual Education Plans (IEP). This file may include correspondence 

regarding outside agencies and any other correspondence not recorded in the plans. It 

may also include assessments, activities and reviews that the pupil and 

parent/guardian undertake with the Learning Support/Resource teacher. The file shall 

be stored in the office in a locked filing cabinet. This file can be accessed by the 

Principal, LSRT and class teacher. Record of pupils who receive support at Stage 1 

Classroom Support will be kept in class teacher’s assessment profile and recorded on 

the Class Assessment Profile.  

 

Transfer to Secondary School  
Parents are supported in choosing an appropriate post primary school.  The relevant 

teacher will liaise with the special education department in post primary schools and 

will transfer information only on receipt of written parental consent.                    

 

Whole school approaches to grouping and timetabling for 

supplementary teaching  
Learning Support intervention will use a variety of grouping techniques according to 

the needs of the child. Pupils will be supported on a withdrawal basis and also in-

class. Withdrawal type intervention may include one-on-one support and/or small 

group work. Groups are comprised of pupils who require similar intervention 

according to their learning needs.  

Timetabling will be co-ordinated by the Learning Support/Resource teachers in 

collaboration with class teachers in advance of a new instructional term. Every effort 



will be made to ensure that pupils do not miss out on core subjects and that in as much 

as possible that the same curricular area is not missed out on each time, particularly 

areas perceived by pupils as enjoyable such as PE, IT or art. Supplementary teaching 

may occur in class during the teaching of core subjects.  

A copy of this timetable is given to the  Principal and the class teacher.   

 

Homework and Spellings:  

These are done in conjunction with the class teacher. 

 

Special Needs Assistants (SNA): 

 A SNA is appointed to the school following application to the Special Educational 

Needs Organiser (SENO).  The SENO works under the National Council for Special 

Education (NCSE) and is an important link between the school and the Council.  For 

example, the SENO deals with applications for additional support for pupils with 

learning needs.  The SNA is then assigned to work with a child or children.  It is the 

responsibility of the Principal to assign SNAs to children.  The SNA may work with 

small groups or help individuals who require assistance, while still maintaining a 

supportive role with regard to the pupil for whom they have responsibility.   The class 

teacher and the SNA will plan for the individual needs of the child. The SNA will be 

given clear instruction on his/her role, but there will be room for the SNA to take 

initiative where appropriate. The SNA will be involved in tracking progress, drawing 

up and reviewing IEPs, record keeping and observation.   

 

List of Appendices  
Appendix 1: LSRT  timetables and DES allocation for current academic year. 

Appendix 2: Contact details of professionals contacted by learning support eg HSE 

staff, NEPS.  

Appendix 3: Assessments used in Learning Support Resource Teaching 

Appendix 4: Parental/Guardian consent form for supplementary teaching 

Appendix 5: Agreement to discontinue supplementary teaching  

Appendix 6: Sample School Support Plus Plan/Individual Education Plan (IEP)  

Appendix 7: Resources  

 

Evaluation and Review  
In Dromtrasna NS we believe that putting structures in place to ensure that all pupils 

experience success in the school on a daily basis is of paramount importance. We are 

dedicated  to helping each pupil achieve his/her potential. The provision of a quality 

system of Learning Support is integral to this commitment 
The success of this Learning Support and Special Needs Policy will be assessed as 

follows:  

 Achievement of pupils receiving supplementary teaching at annual 

standardised tests 

 Mobility of pupils from Learning Support back to mainstream instruction 

only. 

 Enhanced parental involvement in pupils’ learning.  

 Positive attitude of pupils towards Learning Support.  

 Effective communication between class teachers and Learning Support 

teachers  

Last review September 2016. This review September 2017.  


